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INTRODUCTION
Although preparation for a career in education has been
my major concern since starting graduate school, I decided to
work toward an M.F.A. Degree rather than the more traditional
education degrees of M.S. or M.S.T. The reason for my decision
was that I felt a need to further develop the specific practical
skills that will be used as the foundation for the areas I hope
to teach. However, when the opportunity presented itself to
teach an introductory wood course at the undergraduate level in
a small liberal arts college, I decided that this would be the
ideal time to find out how much I do know and to get some
experience at teaching at the college level.
This thesis, then, deals with the problems and methods of
setting up a basic woodworking area within a larger studio,
and the development of some approaches to teaching an intro
ductory course in woodworking. This paper is not meant to
serve as a general guide to teaching introductory woodworking
courses, but as a documentation of an actual teaching situation
It is an organization of my thoughts on the subject based on
excerpts from my notebooks, the journal I kept during the quarter
prior to teaching and, most importantly, some insights gained
and observations made during the actual teaching experience.
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CHAPTER I
THE SITUATION
Hartwick college is a small liberal arts college in
Oneonta, New York that opened a new fine arts center in the fall
of 1973. The visual arts area of the center has studios in
painting, printmaking, photography and ceramics; as well as a
multi-media communications center and an experimental studio.
It was in the experimental studio that I was involved. The
studio consists of vast, open work spaces with equipmemt to
handle a variety of media including jewelry making, metal
forging and foundry work, and working in plastics, plaster and
wood.
One idea behind the open shop is to provide the student
with a number of possible directions in which to work and
thus to give the student a number of outlets to challenge
his creativity. In this way a student can set up problems
for himself and, hopefully, discover some new solutions.
The variety of media are designed to prevent the student
from becoming locked into one method of expression. It thus
promotes continuous exploration and develops a sense of in
dependence and a competence in various media that can further
a student's self-expression and self-confidence.
-2-
Hi
_._ ___m
V
.
V
X
L
l
*-^Jl
~N.
\ -
r JF
-4-
Another theory behind the open shop is that learning on
one's own, by exploration, perhaps by trial and error, is a
much more personal and intense form of learning. The knowledge
acquired by personal discovery is more exciting to the student
and easier to apply to new experiences than is information
handed down by an authoritarian figure directed toward some
arbitrary end totally outside of the student. The method of
personal exploration is more costly in terms of time and materials,
but it promises greater rewards and satisfaction for the student.
As interest grew in the various media during the first
quarter of 1973, it became apparent that the students needed
some more advanced instruction in the use and potential of
the available equipment. Therefore, the chairman of the art
department at Hartwick, Earl Cunningham, who was responsible
for the development of the experimental studio, decided to have
graduate students become resident specialists and consultants
in their particular craft areas. The renumeration for this service,
aside from the valuable teaching experience, was room and board
and the use of the school facilities for personal projects.
R.I.T. further offered the option of receiving graduate credit
for the experience.
Upon my acceptance of the position as resident woodworker,
a course in woodworking was scheduled which was open to all
students, faculty and members of the community so that every
one would have a chance to benefit from the new facilities.
The course was held for three consecutive hours an evening,
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twice a week over a ten-week period. I was available to
work individually with the students during the day on Tuesday
and Wednesday and for half a day Thursday.
CHAPTER II
THE STUDIO
General Observations
The studio at Hartwick is a large, open room with high
ceilings, well lighted by a wall of windows. The floor space
is not partitioned so that work areas flow into one another.
The different work areas are casually defined by simply grouping
the woodworking equipment in one section of the room, tucking
the smithy and foundry into a separate bay and reserving another
area for working in plastics. The work benches are common to all
areas, tying everything together and giving the over-all layout
a sense of unity and cohesiveness.
%sZZ
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Woodworkinq Area
The original equipment in the woodworking area consisted
of a ten-inch Rockwell tablesaw, a twenty-inch bandsaw,
a lathe, a panel saw, a radial-arm saw, a drill press, a com
bination disk and forty-eight inch belt sander and also a
few assorted power hand tools including drills, routers and
body grinders. Before the session opened, I submitted a list
of supplies and tools that would be necessary to operate a
basic shop. Unfortunately, when I began teaching, only some of
the equipment I had suggested had been acquired. Some were still
on order and some, including a planer and hand planes, would
have to wait appropiations from next year's budget. The situation
was further complicated by the fact that the eight-inch jointer
arrived without replacement blades, while the bandsaw blades
had not arrived at all.
Although the assistants had been maintaining the equipment
to the best of their ability, the number of unskilled students
using the studio caused noticable wear on the facilities.
The first few weeks of the quarter were spent adjusting machines,
cleaning blades, and sorting and sharpening hand tools. The
assistants were taught how to make push sticks, saw-blade
holders, sliding tables and other devices that aided in the
proper use of the machinery. The students using the the wood
area were given demonstrations on the safe use of the machines
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and rules restricting the use of the equipment to periods when
an assistant or instructor was present were strictly enforced.
The physical layout of the shop also presented some problems,
as the close proximity of benches and machinery was potentially
hazardous. My main concern was to reorganize the shop so that
the operation of the machines would not endanger the people
working at the benches. The tablesaw was originally located
so that pieces of wood could possibly kick back directly into
the heart of the bench area. The jointer left great piles of
dust near an exit and, if a kickback occurred, the people
working on some of the other machines were in great danger of
getting a chip on the shoulder or worse. Unfortunately, the
possibilities for rearranging the machinery were limited by an
insufficient number of strategically located outlets. Extension
cords would have proved ineffective as there were too few walls
along which to run the cords, and the ceiling was too high to
drop lines down to the machines. A partial solution was acheived
by facing the machines in less populated directions. Some
other proposals were submitted to achieve a safer and more
efficient shop, but, with only three assistants, very little
available time and much to be done, many suggestions for re
organization of the shop may not be done until after this quarter
ends.
Large storerooms contain the tools that are used in all
the areas of the open shop. The storerooms were equipped with
shelves running from wall to wall and ceiling to
floor. This,
coupled with what appeared to be random placement of supplies
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and equipment, created a problem for instructor and students.
Organization was essential so that tools could be located
quickly and identified correctly, so that a wood chisel would
not be mistaken for a plaster carving tool, for example.
Since there were three storerooms, each was made the exclusive
storage area for the tools of one particular media. Wood
storage was made vertical to conserve space and provide easy
accessibility. To ensure that all tools would receive the
proper care and would be returned after use, tools from the store
rooms were only made available when an instructor or assistant
was present.
CHAPTER III
THE CONTENT OF AN INTRODUCTORY
WOODWORKING COURSE
Objectives
An introductory woodworking course should have two major
objectives. Firstly, the students must be made thoroughly
familiar with the equipment. This familiarity should include
a knowledge of each machine's capabilities and limitations,
a thorough knowledge of the care and maintenance of each machine
and a sense of respect for each machine both as a precision
tool and as a potentially dangerous instrument. Hopefully,
this background would permit each student to demonstrate a
level of self-sufficiency in terms of solving problems through
innovative use of the machinery.
The second objective is to bring the students to a level
of proficiency in the fundemental woodworking skills that would
give them some understanding of the meaning of the word 'craft'.
Once they understand and have participated in the skills of wood
working, they can begin to differentiate between quality work
and trivia, and to take pride in their own abilities to produce
acceptable pieces.
-14-

Course Content
The actual content of the introductory woodworking course
would include the following areas:
I. Wood Technology
A. Types and Species
B. Drying Procedures
C. Types of Cuts
D. Availability
E. Movement - Cause and Effect
II. Wood Preparation
A. Jointing
B. Planing
C. Dimensioning
D. Measuring Techniques
III. Joinery
A. Long grain glueing
B. Interlocking Joints
1. Lap
2. Dovetails
3 . Mortice-Tenons
4 . Finger
5. Half Blind Dovetail
6. Pin Tenons
7 . Doweling
IV. Machine Work - Covering whatever power tools are
available
-16-
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V. Historical & Contemporary Uses of Wood
Discussions concerning:
A. Design
B. Obligations of a woodworker to his material
and craft
C. Production pieces versus one-of-a-kind pieces
D. Evaluations of student work in terms of personal
growth and possible directions to explore
E. Any topics arising from actual work
Equipment For An Introductory
Woodworking Course
The following equipment would be necessary for an
introductory course in woodworking:
1. Any type of jointing and planing devices -
either power or hand operated
2. Crosscutting and ripping tools
3. Joint cutting devices such as dovetail saws, chisels
or drills
4. Sharpening tools such as stones or files
5. Glueing and clamping devices
or wood to fabricate clamping devices
6. Finishing tools such as scrapers and abrasives
7. Marking tools such as rulers, calipers and squares
8. Selection of wood
Some luxury items that can be added to the basic list
are power tools of any type that can speed up production.
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CHAPTER IV
TEACHING APPROACHES
The teaching approaches discussed in this paper are not
totally original, but are a synthesis of generally accepted
methods of approaching the problems of dispersing information
successfully. These methods I found useful, but they are by no
means the only possibilities available to the woodworking instructor.
The two teaching methods I found most useful are the
directed method and the flexible method. Each method alone has
its merits and its limitations in practical application.
The directed approach deals mainly with the dispersal
of information through total class involvement in a given project.
This method is quite successful when applied to large classes
where little personal attention can be allotted to each student.
I found this approach most successful for introductory lectures
and demonstrations concerning such areas as wood properties
and technology, and the use, care and maintenance of machinery.
For such a method, the shop could function much like a school
laboratory where students are given first the necessary information
and then a problem to solve using that information.
An example of a lesson using the directed approach is
presented in the following lesson plan.
-20-
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A Lesson in Cutting Joints
I. Information Given the Students
A. Reasons for the particular joint
B. The procedure of cutting the joint
II. Projects required of the student using the new information
A. Find methods of how the joint can be used
1. Collecting examples
2. Experiment with variations of the joints
in various woods, observing the effect of
wood movement on that particular type of
joint
B. Answer questions concerning the use of the information
given and the experiments performed
1. What happens to the joint in kiln-dried wood
as compared to green wood?
2. How strong is the joint?
III. The class can be broken up into groups to study the
different aspects and then complete findings can be
compared before the class moves on to new information.
In the directed approach no finished objects need actually
be made. Because the involvement with woodworking skills is still
on a developmental basis, there should be no conflict between
a particular project and learning fundemental skills.
X^J---w
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During the first few classes the student should be made to realize
that he is gathering information that he will actually begin applying
to projects at a later stage in the course. This frees the student
to concentrate on the skills he is attempting to master. For this
reason, at this stage design is not yet introduced.
Another application of a directed approach could occur in
terms of learning technology through discovery. The student is
given the technical information, but then he must seek his own
suitable examples of the application of that information. A sample
lesson might proceed as the following outline indicates.
A Lesson in Cutting Joints
I. Demonstrate the cutting of a specific joint
II. Application of the information given
A. Have the students find what structural
importance the joint has
B. Have the students find a practical application
for the joint
1. Have the students actually construct a joint
2. Have the students find existing examples
where the joint is in use
Another method of using the directed approach would be to
reverse the lesson given above.
^x
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A Lesson in Cutting Joints
I. Present the students with a common problem of
assembling wood
II. Ask the students what the possibilities are for
constructing this configuration efficiently, taking into
account strength, durability and movement
III. Have the students actually construct the joint
IV. Have the students find existing examples of the joint
The advantage of this approach is that the student is forced
to think, to solve problems and to grasp new concepts either by
physical construction or by discovery. From my experience, students
tend to retain and are better able to use information they have
discovered or applied better than information they have merely
been given. The danger does arise, however, that too much time
can be spent on these structured activities, thus sacrificing
time for individual work and instruction.
The second teaching method that I found useful is the
flexible approach. Here the activities are basically unstructured
and the students work individually on their own problems at their
own pace. This approach is most successful when the instructor
allows himself total mobility and when the class is kept relatively
small. Here the direction of activity depends solely on the
needs and interests of the students. A student will usually
give his most intense concentration to and draw his greatest
Mm
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satisfaction from a project that was completely his own idea.
The instructor is present to advise and encourage, not to direct,
thus freeing each student to progress at his own speed and to
select projects with degrees of difficulty challenging to himself.
The very diversity of projects in various stages of completion
should offer stimulation and incentive to the less motivated
student. It may not be important that everyone obtain the same
amount of information during the course. If the course is not
part of a program for woodworking majors, it may only be necessary
for the student to introduce himself to as much information
as he needs to complete a specific project.
One way to approach a flexible course of study would be
to give the students the facts and then free them for personal
exploration in the area. The instructor provides the students
with some basic information and then allows them to plan their
own course of action. To avoid having less motivated students
floundering in a morass of indecision and to prevent the dabblers
from wasting time and materials, slide, talks or brief discussions
could be presented on such topics as contemporary trends in wood
working, the obligations a woodworker has to his materials or the
relationship of asthetics to wood design. There is a strong
possibility that early projects completed in a flexible course
may fall short of good craftsmanship, but I believe that if a
student is truly motivated, he will realize his work lacks quality
and will attempt to improve it. If, however, some degree of
proficiency is not acheived, open, frank discussions between
the individual and the instructor must take place. At all times
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the instructor must be careful not to discourage the student,
but to offer helpful suggestions for improvement.
Even in a program limited to a general introduction to
woodworking, the selection of pertinent information to be given
the students must be carefully considered. The variety of the
students' tastes and backgrounds and their previous experience
with wood, if any, will ensure a wide range of interests. Whether
the instructor decides to adopt the directed approach, the flexible
approach or a combination of the two, certain areas must be covered
All important is a thorough discussion of tool care and safety,
for the protection of both the machinery and the students. After
that point has been covered, the field opens up to serious debate.
Different instructors will opt to place different degrees of
emphasis on design, technology and individual discovery. One
area explored encourages discussion of the next. For example,
learning how to cut a dovetail joint opens possibilities to
explore its applications as a structural member and as a design
element. Here the valid question arises of what is more important
creating a skill and then developing from it along more involved
and branching directions, or first confronting a specific problem
and then seeking out and learning the necessary skills for solving
that problem. The answer to these questions depends on the
tastes of the particular instructor and the needs of his students.
CHAPTER V
THOUGHTS ON WOOD, WOODWORKING
AND DESIGNING OF WOOD
The following section is not meant to be a list of all-
encompassing rules for my working methods or for my philosophy
of design. They are philosophical and practical considerations
drawn from my sketch books, but they are not meant to reveal
any particular direction or trend of thought that I have followed
or intend to follow in woodworking.
September 1973
It is hard for a woodworker to think of wood in purely
organic terms since the wood he handles has been machine cut
into geometric forms, disguising the original form of limb or
trunk. Wood, as a woodworker knows it, comes not from individually
beautiful and unique trees, but from uniformly cut planks
ranging from one to three inches thick and six to sixteen feet
long. With the loss of each tree's peculiarities, there is a
loss of the vitality of living things. Planks are too uniform,
too manipulated, to easily be conceived of as organic.
September 1973
If one is to be honest with his materials in his approach
to designing wood pieces, he must either attempt to ignore the
man-made uniformity of the lumberyard's planks and
design in
-31-
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terms of the living tree's structure, or he must ignore the fact
that wood is an organic substance and regard it solely as a
processed material of a given size and shape, having a given
surface quality, and then design from there.
October 1973
I have always been under the impression that all materials
have a specific use; that the form and structure of any material
will aesthetically affect a design. For example, plastic, being
formless, colorless and textureless can take any form and yet
remain free of imitation. Wood, on the other hand, has specific
colors, textures and grain characteristics that must be considered
in any design. Therefore, I have always believed that wood
should take forms that are true to its nature, whereas plastic
can be used where no other material would be efficient, for its
nature is to be fluid and undefined. In other words, a designer
must recognize the intrinsic values of a material and respect them.
However, working in this way does put great limitations
one one's work and raises the question of why a designer must
rather arbitrarily limit himself. Why cannot any material be
legitimately used if that use suits the designer's purpose?
In the final judgement, is the expression of the material more
important than the expression of the designer?
-33-
November 1973
There are times when I believe in the idea that the function
of an object should determine its form. But what if the function
of an object is to be more than its physical function suggests, or
is to do more than be a table or supporter of objects, for example.
There are at least twelve thousand different table designs in the
world, each probably successfully fulfilling its physical function
as a supporter of objects. Therefore any table that I make can
only justify its existence by serving both physical and aesthetic
needs. Obviuosly this is not a totally new concept, but the
idea of two for the price of one should tickle the capitalistic
nerve in all of us.
December 1973
When designing functional sculpture or furniture art, there
exists a definite problem of priorities. The designer must
decide how much attention to give to aesthetics and how much to
physical function. Sometimes one must be sacrificed for the other,
which might affect the total success of the piece.
December 1973
I suppose since I am studying furniture design, that the
function of a structure should be my primary concern. However,
there are times when the structural consideration totally
undermines the visual impact of the piece.
Possibly, then, if an object is to be both sculptural
and functional, it must develop its own language. A dovetail
joint is no longer used for its traditionally structural value,
but quite possibly as a theme
within a sculpture.
-34-
June 1973
I tend to take the brutalist approach to designing.
By this I mean I expose elements of an object for what they are,
rather than conceal structure. If there has to be a joint
to connect two parts of an object, that joint becomes a valuable
element in the design.
January 1974
At times I feel that the technology involved in a craft
can be a great hinderance to design. For example, neatly cut
dovetails on a small box or protruding pin tenons to support
shelving are usually accepted as aesthetically satisfying
details. Unfortunately, too often details like these are ap
preciated for the ^SJ&Ig? reasons by those riding the current
handcrafts vogue; or they are appreciated for the right reasons
only by other woodworkers. A decision has to be made with each
design as to whether it should be considered primarily for its
craftsmanship in the proper choice and execution of woodworking
skills, or primarily viewed in terms of the total visual effect.
Januray 1974
No matter how many attempts I make at producing totally
geometric forms, the wood grain always seems to conflict with
the harsh, angular forms. For example, while dovetailing corners
is traditionally a very practical method of joining two pieces
of wood, a tension is produced between the strong elements of
the harsh, angular dovetails and the soft, undulating line of the
grain.
-35-
March 1974
If an object is to be accepted as a totally successful
design, craftsmanship must be one of the criteria for evaluation.
An object must show some awareness for the material of which
it is made, some evidence of thoughtful consideration of design
principles and must indicate a diligent use of the skills of the
craft. The choice of wood grain direction, color and texture
must also be considered and resolved. The Sunday woodworker
may exhibit great technical skill but lack sensitivity toward
the material, thus not qualifying as a craftsman.
May 1974
A school situation is by necessity an artificial and
competitive environment, and both of these characteristics
tend to inhibit sincere personal experimentation.
CHAPTER VI
OBSERVATIONS, EVALUATIONS AND REACTIONS TO
THE HARTWICK SITUATION
My objectives for the first few introductory classes at
Hartwick were three fold. First I wanted to expose the class
to what can be done with wood, both traditionally and con
temporarily, through slide presentations and actual examples.
Second, I wanted to discuss the primary properties of wood
that must be considered when working in the medium. I wanted
the students to be concerned with movement, grain direction,
types of cuts and availablity . Third, and of major importance,
I wanted to stress safety and care of the machines, as well as
their primary functions.
Hopefully, by giving the students the basics, they would be
able to determine some means of exploring the medium, either by
imitating or emulating existing wood objects, or by laboratory-
type experiments in wood technology, or by actually designing
their own pieces.
I hoped that the students would acheive some success in two
areas while taking the course. I first wanted them to explore
woodworking in both the realms of technology and design. Secondly
I wanted them to develop come respect for the equipment of the
trade and the craft itself.
-#ft-
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The students taking the course came from a wide variety
of backgrounds. Few of them had had any experience working in
wood and few had had any instruction in design or the fine arts
in general. Most came with nothing more than an urge to work
in wood. It was obvious that discussions on design would not
work effectively for few had the necessary technical vocabulary.
Since the period of time actually spent in the shop would be so
short, it seemed more appropriate to concentrate on the practical
skills of woodworking, rather than the theoretical discussions
possible. Hopefully, once having acquired a knowledge of the
pratical skills used in creating with wood, the students them
selves would see the need to delve into the more theoretical
and aesthetic aspects of the subject.
I felt that since some of the students were more involved
than others, that it was not important for everyone to learn the
same amount of material and at the same time. By permitting
each student to select his own problems and follow his own interests,
a variety of directions developed within the class, which I
thought was very healthy- In this way, even if one student
never attempted to cut a mortice and tenon joint, for example,
others were doing so and thus the whole class received some
exposure to it. Just being aware of the existence of different
techniques could serve as future inspiration. Exposure, then,
on an introductory level, played an important part in the
, y
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I used both teaching approaches discussed earlier. To the
hobbiest or the student who merely wanted to dabble in wood,
and had no specific needs or interests, directed projects were
given, with step-by-step instructions to reach a desired result.
For example, one student, Steven, was given the project of
making a cutting board. This project involved the use of
jointing, planing, cross and rip cutting, glueing, scraping,
sanding and finishing. This project proved successful for
Steven as he proved able to learn skills rapidly, but lacked
any specific interests that could have given him direction on
his own. Once he completed the project quickly and easily,
I suggested a more complex project using joints and some wood
technology. He selected a project of making a dovetailed box
that later developed into a more involved ottoman with cushions.
By starting with the directed approach, confidence and interest
were developed which later enabled the student to move ahead
on his own.
For the initially more sincere student, we would work
together to come up with suggestions for a number of variations
and solutions to a particular project that interested the student.
However, all final decisions were left to the student. In
some cases, in which we were in disagreement as to the probable
success of the procedure, the student would first attempt the
project his way to see for himself if it would work or not.
John, for example, wanted to continue his experiments with lam
inations. We first discussed his problems with his first attempts
-41-
and considered alternative solutions. Since time was a factor,
John wanted to use the quickest and easiest method of achieving
the desired results. He disagreed with me that a multi-
sectioned mold was necessary to achieve the desired form and
so he decided to chance it and try his own solution. He
discovered that his method worked, but not as efficiently
as he would have liked. The time he had saved by not making
the mold was taken up in cleaning up and repairing the lam
ination. In the process, however, he did find some solutions
that had not occured to either of us earlier, and therefore
made some beneficial discoveries that would not have come to
light if his had been a directed project.
Much of my time in the shop was spent with students dis
cussing possible directions for exploring aspects of the wood
medium. To limit the scope of activities that an individual
would have to concern himself with, each student would either
choose a woodworking technical concept and develop a project
from that or explore a design possiblity in wood. Some students,
who were interested in technical concepts in wood, were im-
ressed with hand-cut dovetails and so designed boxes using
them. A student who was more interested with the design aspect
of the course, on the other hand, was Leslie Page, an art
education major who wanted to develop some vocabulary of
design with wood that could be useful when teaching students
at junior high or high school level. She developed patterns
with wood grain and came up with ideas for various cutting
- 4\
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boards that would involve a variety of skills. Still other
students dealt with the idea of function and explored the
applicatiA^m of woodworking technology to function. Peter,
who had previously made chairs in metal and combinations of
other materials, decided to attempt a totally wood chair,
actually taking the process from tree to finished chair
himself. He gathered dried logs, split and resawed the wood,
built a bench on which to do draw knife work, and proceeded to
make a chair totally by hand.
Since slide talks and book illustrations were only a temporary
source of motivation, I relied on the variety of projects in
the class as a means of comparing approaches, skills and uses
of wood, in this manner attempting to motivate students. I
also carried on some limited work of my own outside of class
time so the woodworking atmosphere would still exist after
class time was over. Students with similar projects were
encouraged to work together at times in order to exchange
information that they had apg#d. This worked well as questions
may sometimes arise between peers that would not come up in
class demonstations. These could then be handled directly in
terms of the problem at hand.
CHAPTER VII
EVALUATING THE STUDENTS
Introduction
In order for learning to take place, it is necessary
to know which ideas are worth developing and which are not.
For this reason it is necessary to do some type of evaluation
of the students' work and progress. It also serves as a means
of encouraging students to begin evaluating their own work.
A sincere self-evaluation is the potential beginning of teaching
a student to be his own best 8Fite9
Two types of evaluation were made of each student in the course.
The first was the grade the student received for the work done
in the course. The second was a day-to-day evaluation of per
sonal development in relation to the craft being explored.
-44-
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Course Evaluation
The course evaluation is a letter grade given to each
student. Firstly it is based on the student's behavior, attitude
and the amount of effort he put into the course. It does not
necessarily reflect the amount of knowledge acquired. Thus a
grade of 'A' does not signify that that particular student is
an excellent woodworker, but means that his attitude and involve
ment with the craft is such that he should not have much trouble
pursuing excellence.
Secondly, the course evaluation is made on a comparative
basis with accepted standards of craftsmanship, taking into
consideration that not all students will achieve the same level
of competency. Each, however, establishes working habits in
the beginning of the course that will serve as a basis for
evaluating the development of his craftsmanship.
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Day-to-Dav Evaluation
The day to day evaluation of the students' development
was far more important to me than the letter grade. This
second evaluation was not done on a pass or fail basis, but
was a constructive look at the students' approach to problems
in their work in comparison with accepted standards of wood
working. Frank, open discussions with students worked far
better than letting them flounder and waste time and materials.
This use of discussions worked especially well in Peggy's case.
She wanted to make a box for her weaving supplies. At first
she worked at her technique of dovetailing for awhile and then
attempted dovetails on her good wood. The first half went
well, but the second half were improperly cut and, although
they did fit together, were of poor quality. Since
she was the first in the class to cut dovetails, the others
had no personal experience or other models by which to judge
her work. Therefore, the consensus of opinion was that since
her joints functioned, they were perfectly accpptafele^ It
was then that I suggested that it was time to decide if she
was here to make a functional object to fill her own needs,
or if she was sincerely interested in doing some quality wood
working and left it at that. She later
recut the joints,
which then fit much better; and she herself admitted to being
much more pleased with the result.
This also worked to some degree with Norman. He
was always the first student to try anything and he did so
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with a great burst of enthusiasm. To him speed was the
important thing; quantity mattered, not quality. After he
recovered from his case of spring fever, he decided it was
time to do enough work to get that B he needed for graduation.
Showing up for the last three classes he enthusiastically
began cutting up wood before deciding what he was going to
do with it. I apologized to him for not spending more time
with him and explained that it was because I wanted to help
some students who had been there for ten weeks and wanted to
complete a project. We finally came to the conclusion that
maybe an involved plan for a project would be more beneficial
than actually trying to complete something in wood in the last
week.
At the time of writing this chapter, the final evaluations
of the students had not been made. However, my intentions
were to meet with students individually and discuss their
projects. The discussions would include frank evaluations
of the good and bad points of their projects, a discussion
concerning their original expectations of the course and their
evaluation of how successfully those expectations were met.
I would like to attempt to have each student critically eval
uate his own work and I would like to clear up any questions
on procedures they might have for completing their projects
when the class is over. This will not be the final evaluation,
for an evaluation process of each student has been going on
throughout the quarter. Hopefully this last session will
be a learning process and not just an opportunity
to justify
the marks given during the
quarter.
CHAPTER VIII
PERSONAL REACTIONS TO
THE COURSE
Looking back on the course now I can say that there were
some successes. There were possibilities for more, and then
some that I missed completely. If I did have the opportunity
to teach this type of course again, there would be only a few
procedural changes that I would want to make. I would make
it clear to the students in the beginning of the course that I
am a resource or an instructor, not necessarily a teacher, for
that implies that I intend imparting predetermined information
to them. Rather, I would prefer they consider me a resource
that is available when they need advice or suggestions so that
they can orient themselves to personal discovery and exploration.
On the other hand, it is important to let them know that this
is not a hobby time and that easy credit seekers should drop
out and make room for the sincere experimenters.
I feel more valuable demonstrations and discussions could
have occured if there were some scheduled time when all the
students could meet together
without the distraction of their
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work. My personal woodworking projects had some beneficial
effect on the students, but more good could have come from the
work if the time were available to actually complete a substantial
piece .
The fact that the classes were held at night had both
advantages and disadvantages for the students. Working
evenings during the spring quarter holds fewer chances of
being affected by spring fever, than would working under sunny
skies. On the other hand, no one is most mentally acute after
a full day of classes or other work.
In retrospect, I believe the experience was most valuable
for myself and seemed to be of value to the students, college
and community. I hope that this program will be continued in
this and other areas.
